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Reviewing several decades of past empirical research paints a clear picture that guided
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developing coherent curricula that provide learners with a foundation for later learning.



Krahenbuhl, K.S. (2019). The problem with the expanding horizons model for history curricula.
Phi Delta Kappan, 100(6): 20-26.
Articulates a critique of the intellectual weakness of the majority of elementary curricula
currently in use that follow the EH model, reflecting on empirical evidence from cognitive
science as well as presenting suggestions for how we can improve elementary curricula
Oates, T. (2016, April 18). Why ditching textbooks would be to the detriment of learning. Times
Educational Supplement. Retrieved July 3, 2019, from https://www.tes.com/news/why-ditching-
textbooks-would-be-detriment-learning
Brief summary of research that favors print copies of textbooks over electronic textbooks
Rosenshine, B. (2012). Principles of instruction: Research-based strategies that all teachers should
know. American Educator, Spring: 12-19, 39.
Presents an overview of 10 principles teachers can apply in any context to improve the
effectiveness of their instructional delivery for student learning
Senechal, D. (2010). The spark of specifics: How a strong curriculum enlivens classroom and
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